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The present paper is part of a larger study of the development -
. . ' ' . [ ] e 4
of chilqun's imagination during the elementary school years. - The h
’ * - b o - A N . .
. ‘ o, et : " 2 v tr .
« ~ question posed was whether children.could be said dyring these years*to s f
- *. e 3 s . ) - .
I3 13 s - \ ° » ?
* be initiated into public legend and public myth. Evidence for such a —_
- . ’
N s : o - : : e i, L
.+« possibility might lie in the susceptibility of their fantdsy life to ‘anar ° .
. ‘ A .
< ; ~ -
lysis in terms of some of themajor conceptual paradigms that have been
LI Lo “ - - .
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ducted on children's| freely told stori
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B year Bg:riod from| five to ten year old children.
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used dn tHe'§tudy offfolk tale and myth. " Kirk in his analysis of myth-
0logy has suggested Ehat the only trulf universal aspec?fof my.thology N

ig the narrative hablfit (1970). The present'étudy, therefore was con-

Theé ‘deScription of
the colleEEion of stories and the ﬁmthods used:fsfdéscribed e

(Sutton-Smith, et al,31975)._‘gonfidenpe tﬁat'ﬁhe.acquisittoh bf'ﬁéri

Wi e

.-

es which were collected over.a-. o

lsewhere .

rative competence is a iearning of increasingly structured performances
: ’ is enhanced by Applebee’'s reanalysis of the Pitcher and Prelinger story

! diata, showing a steady increase oyerthat age range in children's use of

Association, Annual Meeting, Chicago, Sept. 1975, symposium on struc-

tural approaches to fantasy.
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conventional markers (once upon a time, the use of the pa§t‘rense.

5

fantasy characters, animals,” the non use of the self, they lived happily
N . . ' ' .

‘ever after e%c?) (1973). Applebee also found tha%iwhile children- of

— * . 7

five years old conceded that the .stories were. not true, it was nine years
bl : .
- . e 3

~.of age before they conG%deg that the characters were not true.

. ' "What this implies is that story telling is not a purely idiosyn~

~

- cratic expression} Learning_ to tell stories 1is like 1earn1ng to play ~

/ .
- 0ames. And as the cv1dence of the latter shows ‘their clear impllcation

: . 5 N ot
» . . N
thh cultural norms, we, therefore, have\reason to suppose the-

( iy - N -

¥ same wiLL be true of storﬁes’(Sutcph—émith, 1972) . This is a break with
. the earlier epiphenomenal\or'projective" tradition and is consistent

’

<Qith the recent works of,Sipger (1966) and. Klinger (1971) on the struc-

’

tured and problem solving character of'fahtaey. Furrher Qe hold that

- - 'Iantasy, Like playy is a form of adép;ivegpotentiatfghtin.&bich the ;{//‘

N - P

g SubJect Lnrcomb1nator1al actrvity dgals with the posai‘?ﬁltiee permuta-

e - - ——e b

-

leely 1nherent in prlor ‘experience (Sut ton-$mith '1975). In this way

©

"\.,__,xf/.‘ . v - . .
tential: for enterlng\into future adaptat{on S

¢—

1

} et e
- ““*”1d10graph1c elements in\any particular fantasy, and therefore, improves,

@ .. the p0551b111ty of ‘valid interpretation ;n“the individhal case. The .
- dangerg of structuralism are,-‘as’ qsual,che/dangers of considering text,

’ . A N ’ .
without context. Anhd while those dangers are real enough because no

. v

: 1 T R
. text has yet been formulated for this ‘arena, such dangers lie in the
" - , - \ [3 . {ﬂf
! ' i ” ' (“\
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! (/ﬂa ;}vel reper;oire of associations{ is created some of which have .the po- -

The' pnomlse of.a structqral approach to fantasy is that apong ’;—

other advangages, 1t provides a?basis ﬁor clarifying the nomothetic and--_a
]
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x future, eve%\gﬁugh. they are currently rife elSewhere, (Kessi_ng, 1974). ’

. Structure, In t > senk)}:ase ‘of ehildrens' stories can mean a

number of things. I can meanlplot,

it can ‘meaﬁ style, it can mean

g_ra_m_n';_ar_', it cééf'fnean symbolism/ it can mean level of tension (Colby, '

1975). Although we have initiated analyses in all these terms, the ) o

" . i

- ’ N //
~ presenT papc} Jis limited to our ma jor fOCU.T,""s date, whic¢h. ts—-dpon

T : A T . /
BN o ~ g .
Erom the beﬁmﬁ/mg we have assumed that there would be a number of !

Py
§ " . .
v -

the Svudy of plot_as~structure.. . ; - : o'
2 I')

/“P@Ssibie ‘conee—pts» of plot-structure available 1o “us Wahd tha'( the nmost

”“frmtf'u.l appmdth to the understandlng of-‘the—devcrlnpmeht of regul’a*f'i-w

o o2t —

Ties in 0/ x:ratlve structure would be to cqntrast some of the available al-
{oc

i

ternatives. The wisdbm of this eclecticism was forced upon us by.the,

relgn mg *battles within folklorej™ where var fous investi;,ator:: have stri-

- )

ven iu show that their own system provides the ultimate analysis of N

"

o narrative_ structure applicable to folktales and the like. ) b

]

) )
The two major (.ontestants for the analysis of plot ‘Etructure ot
e s f‘\‘ - ) . -
N currently focus, in the‘one case, on the character% of “the stories ..
) 2 A . e the stordes 7
Co - L. el

ar\dfTri"r:he uther on the actions of those char-at_ters. No one as yet

..
-

seems to have givéhl, equal importance as Keénne th»BurkE'migh‘t"e')Ep—ect

s . A e -
e o mr o awe mae e -

to ecologica elementé or temgoral elements or instnumentalities»al—

~ \ "

though 'nom. ofe Lh(_se 1s° vctually mi&.slm, at least,in some minimal form
" . 5 ) o
1\ in th\e pre\(giling systens. - )/) T [\ 7
» - Y Rann TN .
Ve / J ' .
. Lo I. Narrative Plot as Chara’cter Interactionc. »

We have two possibi ities to /coy sfd;r. J’One from levi Strauss,

.,and a derivation of Strag 8 pregented \by the 'Marahndas“ - ' A

>
2
-
€
?
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L : (a) Levi Strauss: While Straé probably has a /yriaq of A,

. o, . S . o
sugge'ations for-this type of analysis, we have focussed oj one from his

< L

. & structural study ofmyth where he says:® ;o .
'If we keep in mind that mythical thought -always works _ ',
from the awareness of oppositions towards their progres-
sive mediation....We need only assume that two opposdte
terms wi'th no intermediary always tend to’ be repla(.ed by
two equivalent terms which allow a third one as me ator; -
‘,' A then one of the polar terms and the mediator becomes re-

o (¢> - - placed by/ a new ttiad and. so on." (1963 pr62). CG -

4 - .- ——

In these terms we may atalyse children 8 stories in terms of the -

conf llcrfs\be tween the powqrs that ar Sesentedu in t.hem—, -with the -
Cc

expecta\&{t}}at these confllcts wi eve successful mediation through

,,,,, -

R .
orté of cyclxcal dis\place!ents is this one by a seven year old- girl

different characters. ‘A‘n‘bxaw of a story where _One seefs. to get -

T tives

Onte this girl went to the 2zoo. She went to the igers .
cage. He ate her up. Her mother and father came and tried .
to det her out of the tiger. the, tiger ate up her mother

and father. The, tiger ate up the world. N

C‘\\ there\ was another z A littie girl came

cage

a&ﬂ .

: There was a significant tendency for girls more often f:g bse this tech-

nique for story 8plut10

‘v"\

, which’ fleant that in the main- they‘ ‘relied }\ an

Vs " .

alharié"w-rt’\} a pow\e\r“ful character (mofmiher etc,) to overcome the

witch etc.). This is an

e mantn R

B
dangers of the threatening character'(mon

. 1mportant finding because it iumediately suggests thar this str,\j{ctural

.

- Y v £ .
soldtion is relative to geéx role. It cannotyarenl ly be t\hei sort of*—..___
W) . ) o ~
o
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s ,..ructural solutlon that would be implied in a Piagetian approach

<

\ 2,
(/ ()~ The Marandas: The’ Marandas have generated a-more e

account of the way in which interaction bet:ween charact/r might be used

- ,’
as a structural wa T\%ooking at a n;rrative (1971) ‘They consider that,
(/"'_T"\\ .
the}nfllcts in ta %% can be analysed into four levels, " These, 1evels

are!

-

Tales \1n~which one power oyerwhelms another and there Ls no

’

at teapt at response~ II. tales iff which the mingr power atteunpté ‘a Tes~ ‘

po nse but fails, [LI. tales inl, hich thmlifies the ori-

»
;

°1,na\&:hreat i tales in whi’ch not only the threat; nullified but the
G

LY

1 clrcumstances are s stantilly transformed dlei,of the last
T - ‘} T

\
sorc aie like hcro tales i}twf{ich having destroyed tHe mopsté

the Pri nce

N

“re twns, marries the Pr1ncess and/takes over the Kingdom ('I'hese st

’ L /

of the Marandas may bé regarded as .stages in the deve lopment of the

v
-
]
4
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he ro\tale;ymﬁles of the sto‘rjies at.each level are ‘as follows:

B N o N Yo ll
Aével 1. The most conign\ i#esponse at this level 1s that the

- A
‘T Ls threatened or over come by a. monster or there fs a lack or

i - ‘v

e privation to which )aé reSponse is made. In a few cases, we are only
/ ‘ »

to ld of the presence of the monster with some implied threat or some- ”

Y

,one else 1S hurt, Or W e scared' or the monster is described. One thinks

-~

,\‘/“
’ of~ paralysis in the <face o fea‘r when seeking the biologica,l counterparts to
.~ G ~ r B . R .

this responge.

Y i

Examples: )

(a) This As? a story about a ~_lee. Once upon a time there

was a jungle —. There were~Tots. of animals, but they weren't .
-

very n'ft.'fe A little girl came into the store -She was scared
Ther)ua crocodile came ‘iny_ Thé end. (girl age flve)

«
n’. \ ' /, -
e . - A ; SN

S . - |

~ ol

om an earlier publicatlo;f?\ S —
ildesgame and Stevens, 1975.
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et : S oo
world. .In the middle of: the I\Q.r‘xing évery-

A (b) .The boxing: :
- . ¥ . bodg geth x}:p,_ puts on boxing glovesand fights. One of the guy ,
g " . gets sgcked-in the face and he starts bleeding. A duck comes / {
- . , ‘»alongmanaﬁsays,*'jcive uZ{box, 5ge"u:ivé)_;';< Co i . \
g . Level II. The predomin r;espb_nseé here are those c’:f'-esca‘p‘i'r‘—xg SN

l successf;xl. This f{s whnt'rthMarﬁndaq term {'failed me\d‘kat‘ion.

~
fn this subject group, some children convert: . o
/ - - — - JUS L ~—/-/~A _—— - . N

—— -4 - - iy . e
. benevolent creature,

Orfe_ may join.with him in attacking othefs, or
v . L
- simply make him a nondangei‘ous entity. On occasion, the enevolent . ;
v ~- Vi v * 7 ‘ ’ ' 2 * w
* ~* monster has tb persuade”the mothbc (now the negative fofce) that he Q .

a® .

/. "
he ‘monster into

Unlike most fairy tales and .

\may be tak;’m—i'nté’ the home quite safely' p
kY B - - . ) . ‘
tolkraless -there is little reference amongst this group to the inter-

P - -

" ) . . . .
. ferenc_e af magic 9T lucK, an indication perhaps of the inr{er Yather

’ s
4

than the outer directedness of this particular population. In most cases,
» ' *

~ those who rescue us do_not §nccq’€d/ in getting rid of the original threcat

' . -
3

eithe®, so that.these' are Tevel II response’s.

* o ) .E‘xamg.le: -Henry Tick (girl_,ta-ge -10) . s \
-Chapter I: A few years ago Henry Tlick dived in a hippy!s,
hair -but hg got a crew cut so Henry had to move. He went to ¢
*  the dog pound but it was closed. Hegwent to the pet shop but
- * it was closed tood Finally he Xousll a nice basset hound. 'S¢
he moved in, He got a gwod job at the circus jumping 2 in/c/hes
* * in pid-air into a glass of water. .One «day he jumped but/there l
He was.rushed to the hssplyal. They put 12 . | N

_ was no water.
stitches in his leg, ‘Well, he never went t ere~again.- The end‘ .

c‘ L A Chapter 2: One day Henry Tick was walking down the street when
" .- 'he was 4lmost stepped ‘on. . He was so startled he jumped in '
. ‘the shoe!. He was in the shoe for about 15 minutes when the . '
n ‘ person, took off the shoes and put them in the cloget. Henry ..
e : jumped out and ran, into the next 'rooni;wh;l.ch happened to ¢ .the
bathroom, He jumped’\into the toilet, by mistake of course.

-

. Henry ‘almost went down the drain. L ) o .
- T | i
) - ’ P N )
i o ’ ’ oo : tT [ . ,

et

,‘- ) c/ 7 /
| >-‘ . ti N | . | / / ’ .‘.y N

To.
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Morphology jof the Folktale (1928) he

4

elements of a(tnon that const/yute its basic c0j7ﬁh¢nls He suggtsbe 1that

. .

M "~ , / 7~
der.. T - [
-~ . . N %“

;\There are two“levels of action that-occur in storLe;'ac7prdin& to <9

. R N /
the ~ number of these is limited and that they /always appea::?ﬁtihg

‘ Prapp, primdry and éeconda}y' At.the%primary level/there are two bdei t' '

.types These are vi]lalny versus villaipy nullified, dnd lde versus

- @ o .,1 /
lbckwl1QUldate¢ These are cheatwo elements which were .to delineate }/S L

.
\ * ~

’

the boundarre> nf all the folktales with hh&ch {e dealt. They might X

e

. be though of "as basic éystems of dieeqeilibgaum and equ1libr}um restored
Utheh prlmary eleéents anclude material that\is preparatery, 1ntermedlate
or Lonbeqﬁentldl to, the establishment of thesetmajor bounGaries. Fn the
study()f 60, chlldren we menttqned above we, foundla sex aifference w1th~the

- o

baslc type more often being yillainy ﬁo//boys and lack liqqigateg for glrls

The secondary functlon% are the somewhat more concreéistlc whys An

- - /
.

Whlch hese pr1mary funcbions are mediat\a_//ThUS vilLalny can be medLated

by thréat, attack chase vaolence torture, etc It can be nullIfied:by

- N . o .
' o ° . / ~ ¢ /
dcfe::f, escape, release, and defeat. When we scored the gumber of these .
N LR |

/< A - < _ LY. ."*‘ . ’
oqcurring at,egach Age levei across our basic sample pf €0, weaf ound an

.

a(erage length of abdut 3{such elements for the 5 6 year blds, 4 elemente
nne e i ) L. ] v

for the J ot 8 yea; old& and above 6 for the«9 and 10 year olds ( .001)5

o

erences in these units of-length, What tended to
. N - - \“/
o ot debimne, N
nd” escape tenééﬂ simpli to get rebeaced implying pérhahs a

primitive reverSibility, “It may be’ that (hnse andrgscapé, attack nnd\‘ .

¥ -
.

’ /
defehse are witm}ﬂly mcurr‘ing reciprocal/ qysfeu&" &{hich thechﬁd

-/
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* and was starting to cry but when she opened it -she was glad -
and the little girl took care of it and fed it milkgaﬁd food
‘and. the little kitten lived with Lisa happily evefﬁaftef.

- L s
* ’
v

- Level 1V. At this level the @angér is not*qp1§;;;ﬁ8ved, there -

0" .

.~ is a complete teansformation, so thag there‘is.cieariy no possibiligy

. TS ae Y
of—+this threat or this,}ack of returning aggin.
/ v .

get into mischief. -He got on his coat and put on-fis contact
- lenses and he was off. There he was strolling from bar to bar.
/ At his fifth bar, he decided to have a drink. He pounded on
- the table and said two martinis on the rocks. While he was
. waiting for his two drinds. and chug-a-lugged them down the hatch.

, bar.” S0 he weit over to her and said. "an I buy a drink?"
She replied "No thank you. I'm not finished with 'this one." -
Then she said "Anyway please sit down and we will talk." °

) “r . s v A big guy walkipg out the men's room cé ;over to Mr. Hoot
. and said, "Are you fooling with my wife? Aow dare you," and
: picked Mr. Hoot up ‘and threw him on the ground. The moral of
. - ~ the story is - you canjt tell a married léjz/ﬁrom a.single .
h 'l " . - ‘ * .
ady ) y

o~ \ Mr. Hogt and the.stewardesa/(ﬁevél IfI{// v )
) < Once Mr. Hopt was sitting in ;ﬁe bar th his friend Bopﬁy the
Babdon. They were discussing/going o Hollygood, Mr, Hoot:-

.
.
. . .
-

/ \ 7 L “ "V‘A - k\' h - ‘ *
.7 -~ - - In the following eéxaple, the writer has a story in three chapt- '
- _ - T e R ——— —
¢rs.  The first chapter has a level II ending, the second chapter has a
level IiI ending, and the final chapter has‘a level 1V end%ﬂg. Tn the’ -
. following data, stories are scofed at the highest level, although with
. ¢hildren of  these ages stories are typicqlly at one level. .Preliminary ‘
study of the longitudinal data jindicates that children are fairly’consis~
tent over, time in the level of respoﬁsez but that is a quéstion which will ~ )
Y ¢ ‘ e 7 - .
be reported on in a subsequent_study. ¢ . // . . g
Example: S : ™~
Mr. Hoot and the Married Lady (Level 1I) ] R %
- One night Mr. Hoot was sitting in Kis house thinking why he L P
R ' never had any fun. He said to himself, 'Maybe I oo'shy." ‘
v So he said to himself again that he was going t® go dut and . ,

After his drinks, he saw & beautiful lady in the co{qer of the /////. ’




said to Bobby, '"Let's go next week." So they made all the ar-
rangg;ents and before they knew-it they were on teh airplane
going to Hollywood, While they were on the airplane, Mr, Hoot
saw this very attractive stewardess, 8o Mr. Hoot called her
over and said, "Hi, what's you name?"- She said,. "Laura ‘Sinch,
what's your 's?" "Harold Hoot," he said. Then he said, "How
" long have you been workirng for the airlines.”" She replied,

"Two years and seven months." Then they Started talking
about where they lived and other things like that. Then a
little'baboon said, "Hey would you stop it,with the lady and
let her do what she's supposed to-be' doing." Then Harold

30t mad and said, "Shut up., you little baboon." , Then Bobby .
said, "Hey, are you sounding on my kind? How dare you."

"Oh, Bobby, butt out of this, : Harold replied. Thén the
~little baboon said, "Shut up,  you overgrown owl." Then they
really started going at it They were throwing pillows and |
suitcases at ecach other and cursing aiﬂéhéh“Other.~xﬁhenu‘»,4‘__
Havold gave him a good sock "in the face and that was the end
of che adventure. ’ \ .

Mr. Hdot Gets Married (Level IV)

" Once Harold was sitting in a restaurant at a table all by himself.
theﬁ he noticed there was a female owl sitting down by herself,
Mischicvously he walked over and asked her what her name was,
She said, "Mary Gline." Then Harold thought for a momend#
and said, "Are you the girl that broke her wing when you were
‘nine years old?" Then she saigy "What's your nafte and-how did
you know abouyt my{ying?" "Well;" said Harold, "I knew about
your wing hecause your narfie Sounded very familiar, 'so 1 thought
back to my childhood and cémembered a glirl named Mary broke
her winJ”_nnd‘my name is Harold Hootr." Then she said, .

"You were the kid they ‘called Hoot the Toot." "Oh yeah," Harold
replied.. "I forgdt about that." Then they started to talk
about their childh od’agd ate dinner together.

- After that night ghey went out to"dinner, to movies and
did lots.of othér th ngs like sthat. After about a year, they
told: their pafents they were going te get married. Their, .
parents-agréed and they had a wedding. ‘They had the most
beautiful weddiﬁg‘yGU“can“imggipe. For their honeymooh they
went to Niagara Falls, Then afterthat they*settled down in
a nice h6u§é\in‘Rnghkeepsie and had boys naméd-Bobby and
Peter.. Llast and not least, they ITved happlly ever after:- .
(boy, ape 10) -

When the stories were classified in these terms ere was ipdéed
. . .
a significant age trend. Older children in this sample tend to tell the:
. N . . . 7

higher level slorigﬁ (P ..01)‘ We have now made the same analysis sevetral
‘ . . /

~

times and_such a chronological age shift is always forthcoming, fhis/
1 -
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|

L

1o

S

’

B

ference in style of solution byt not in‘ﬁévéi.‘ That»ié, the boys more .

. ~ often reaéh level 3 or 4 by having their ‘hero overcome the Viliain, the

-

v

’ girls more often reach that level through an alliange. /This 1is cer-

N

tainlv an improvement on the prior

structural approac;;uhere the sex
b /

1

.

ERIC

Aruitoxt provided by Eic:

difference effeck{?ély vitiated the system. Lt seems to suggest that we

’ . ) * - ! C
mav”indeed have an\}nvariant series, On the other hand from thé cross —

cultural evidence presented by the Marandas, it is a}so clear that there

-4

are many societies where.no such belief in one's ability to overcome g
M - y Tr—

Vs . ‘ . -

thé fates exist, and in these cultures the sfories of tén do'not arise |
o / .
“ s

. -

above the first or second levels. Again we find that some of ouf'youhgen
~ , (‘;- . ’ 4

2

childreu, even five year olds, occasionally tell the fourth %ével stories,
and so we wonder whether or not this particular series of steps might not

be functionally related to need achlewement or on inner locus of control !

. . /

etc., and therefore, tell us only about structural sequences in that’

| \ ! ' //

particular cultural context. We are investigating ;SESe questions.

¢

1

Fortunately the longitudinél‘naturé'of our basic sample makes this possi--.
‘ . >) ' R
N ! J
ble. Although preliminary attempts to related Maranda level to locus of

s

control as measured by’the PPNSIE of Nowicki and Duke have not been
* :

successful. {
Il.Narrative Plot as Action Sequences' S

" /

The other major current source of notiong about plot structure
‘4 ? . \

. . . - ot

I - N &
is the Russian Vladimir Propp a formalist of the™X s. In his

\ . /. 4 . x
— k2 \ ' 4
S - -~ ’ ' ! e
An analysis by.Tom Stevens aid Cynthia Budick ‘< o -
AR | . | ‘
) ..‘ T~ _ N . , . T N /
) N!\, . , ) " “ '
2 : . ’ .
L ‘
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:‘< Morphology of the Folktale (1928) her/;ught&to set ﬁéf the fnmiamental

. 4

ity baslc comp nents.” He suggeshe- that

[N

é¢lements of a(tlon that const/pute .
the

’ number of these is limited and that they always appea::?§:¥h§ samé
R e

. . . .\ ©A
. 3 . § ’,
- der, . .. : o S
. O~ . - % *\ N
5 ‘. A / . y
|
R .

\
\There are two"levels of .action that~occur in storLes ac;prding to 45

/

Prapp, primary and éeconda}y' At thelptimary leveleh;re are two basic, ;‘t

<
'/

* These er villa1ny versus villaipy nullified, dnd lde versus

types.®

@«
\ <

- f-\"' - .,’,‘ /s N
fackwllggigated These are thectwo €lements’ which were .to delineate //‘ \K

'3

. , ': r // ; \
the boundar tes of~all thE‘folktales with &ch'he dealt. They might N
, A AR g , \
- / v . Y s | ’
be ththh of “as basic systems of diseﬂuilibrium and equilibrgum restored 7
Y

) * |

. ‘Uthe‘ primary elements include material that 1s preparatory, 1ntermed1ate \
v . i > L .

/ - e Vi |

or consequentlal to, the. establishment of these ma jor boundaries. Fn the

-

v
study(vf 60 chlldren we mentioned above we . found 3 sex Hifference wrth~the
M 4 o‘:ﬁ ¢
o ba>1c type more often being yillainy for boys and lack liqqidated for glrls.'
L 3;, - - q
’, The secondary functlons~are the somewhat more concreeist1c whys in

-

_ which Fheso prlmary funcgions are media£EHTJ/ThUS (illaiﬁy can be mediated

by thr%at, attack, chase vaolence, torture, etc. It can bé/nullified;hy
" R : . / ~ 0/
defe:ii, escape, release, and defeat. When we scored .the number of these . f
. T . 4 {
/o ~ - . _ . Co=
ro oQeurring at,each Age levei across our basic sample of 60iweafound an

. . PN
A xerage len%Lh of abéut_} such elements for the 5-6 year blds, 4 elements

- a4 . 4 . \
for the 4 ot 8 _yeay olda and above 6 for thes2 and 10 year olds ( .001):

erences in these units of. length. What tended to \

primitive rvverhibility

‘It may be that cuase andcgacape, at tack nnd\' \ :
T

defense are c,ultu?Aly oc Currlng« reciprocal’ sysrens \{hich the;,hﬂd
*

-




/aﬂ

———— Jlrst mode;ls and, which become for him prototypes of true reversibility

- .
'Y

We know t.hat\ thEy oceur in' games at-about the same ‘time’ they enter into

narrative, and the evidefice from games is that Lhey are at [irst slmply - —,

v

mimicked without any cognitive co ol fo the reversibility involvec},..

The finding that

» . - ’/
. Garv‘esy,,s- t'tnd ing w:
’ ¢ « X .
Mstep, is a srr,,_mgin
- . / [l ‘ )
" - )

loseé—f—inas, flooded-swims, luses-f Inds, /e)(tinds To quote some actual

»

examp les., oL e

—kn a?qtp;g}ts‘tudy»-doﬁe‘wi’tﬁ"é different sample of 60 stog{fes‘w

- ! h ] . - = 3
developed a’s’even s'tep structural system based on a conbinat{on of Propp's
. <, * .

primary and secondary charaetexistics. In brief the steps plotted out

BN .

and tested were: Wt \,

o T -

1. a fragmentary levell" ) S

e T

e aal : A
. The grice .of t d 0 111 vlac > in
L&g,appearqﬁce of the primary dyads f‘ v ainy and ,\ack,jt\xst one' j:n

.

Xach story, with several other secondaXy elements

v

The increasingly systematic arrangement,

I

nd’ in.te’rgedi&eeﬂpbii’tligrrbetween the primaxy dyads

T




age shifL *F0sSS these categories. However, thfb effect for chis age

. S -

/group 5 to 10 ygars was produced mainly by a shlft %\ from level three

.

at age 5-6 to level fodr at age 7-8 to level five at aga 9-10, Which
means at 5 6 yeéars we have ig- this sample a basic dyad with intermediate

secondary functmns. By 7-8 years we have an_ _expansion of theSL multi[m

dyads by intervening elements. i

What is inter"\esti'r'\g in this system is that there seem.te be only

t « . -

two qda’htatively novel steps. When the dyad, #irst appears aT level 2
. \ - N N ~ -

)

3s a way of organizing the storir~ this is a gna}ur step forward. All sub-.

.

sequent: steps until level 6, which has subplots, seem more to be exten-

- o -

. N . . XS -, . ‘
Sions and enlargements;hsingAtsheee»«baslc\‘prng; J;p!.gS. One mtgh‘r argue

. el s

N N - v . Ya . ;(*‘Kkﬁ
1at the structural system has two components, an addltion of ne‘ﬁ‘*“ .

pI‘ll’lClplLb« and amincrease dn”the carrymgvcapacity of those principles.
ol

This is an 1mportant pgﬁt because Applebee 'ln his 'malysis of the

. -~ l
- \ 'c?mplexlt_y of the P.ltcher and {re‘linger tnles found thatt simp te measure s
* . * » . " M ‘ i -
. g . . ) * .
\Q\f complexity_(such as number of words, charactet’s, incidenEs, ete?)

~
kN A

dld\not covary wlth hlS structural méasure of complexlty Awhich was- based

S —

N i

on ngotsky s analy51s of the deve10pemn.t of concepts (from heapc: through |

. c.omplexeN:;)«chams’) (1973) With age held Lonstant each form o% com-

’ N

e

plex1ty ana Ys\is moved along a- separate path. Similarly ln Qur ‘owm analy-

515 of number f elements above we did not .find any sex differences

Al .

’ \
However when the\ sixth levej.KOL_amMsis (where the dyad includes suhplots)
was applied, a stro\r\zg sex di ference in favor of: the ghls was found p
. « i . .

What this appears' \to mean is that while boys and -girlsq dtd not differ

'

2d
1
’

cognitively in ‘terms of 'the number of .elements they can stoyre [n Telllng g *

14




s . 1 ) .
o, o . .
- ' ';‘. - ‘ T ' g
story; when 1t‘ comes to c;rganizing the story the girls are at a higher, -,
o lchl It ‘may be'easier for. them to manage the primary element of lad\r(
- . - A PR ‘

and L’iLk llqmdated than it 1§ for ‘the boys', toymanage villainy aud

o

,
- V111ai~(\y nuidified. The culture may provide tho girls with their

v

-
Pdl’adlgm f‘or solution at an earlier age than: it provides them for boys. £

. L)

-

) 1'”hsz bcys may havc to await pre—adolescence to gain a fe?lmg ~of skill

JAnh over lodking villains., fThis must be a quite tentatlve proposal, howéve_r
- ,
\For in a c;ubseqv.xent ana1yS1s of sex difference diss:v.milar even though

3¢gn:ﬂcant regultq wer'e obt’ained 'I‘he general point we would like teo
\\ 33
make is that, fhe discovery of 'deve]opmuﬂzr] differonces wirhout sex'.
“ ve! -

A}

leFcrenceb may -perhaps be }:gken to imp]y a.true devel()pmeq't’dl c.hzmge

- C ’ .

whe,reas the dppe_drance of sex differences canpe used as an example of

CuI‘mral sex x’“ole t.ypmg affecting the character of the structures hé,fng
- 4 P ?

cunsxdered - . S . ’ )
. L] .\ A . . } - .
v . IIT. A Piagetian analysis . , . -
oo Xs an”alternative to focugsing on either character or on-actions

. ) . i ' . ‘ Rl . - o L o
_ per se, in our most recent work we have adopted notions from Pilagetian . -

’ - - 4
cognitive theory ‘and looked for manifestation of conservation and reversi~’

4 I S,

. % * " ' N < mﬂ\ﬁ‘\ : ) \
bility whetber\‘in character or 'actions. . T~
In this study the story co‘llection was extended\dmm to\two year olds,
because we had found‘ the Pitcher-and Prelinger mater id]S appeared to have
 t *
- . 4
xoo much adult filtering in thgm. The levels of deve}opment formulated on
all the sto;y data from 2 to 10 year olds was as follows: ’ ! ' ) )
This, btUdV was formulated by Dan Mahony. . - .
. . t f - « \ e - .
¢ v e ‘ t ‘
i - 19 ' - .
- ; » . . - .
;- v P
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Stage I: Free Association’ (under 2 years) . . ¢

. L N . - g
‘l The earliest‘tales of children are fragmentary and ﬁ&thout T .{

"’*Q

central themes nor sequential organization. Cfaracters and actions, are

e
o s
bl

4 not systematically related. There are sentences but they do nor
, . - N e f ~ ,
~ us to be connected. Of cguise in the'child they might be. Howe , O

story is conveyed and -sp leave it at that. ~, '&:Ln”«“ . A
~ o R i ¢ ¢ [ - :'
- 1 LI .
. Stage I[I: Conservétion of Main Character (2 years) - ‘ :
- . . b - ~

N
\Ila) Vow thereis-the same character from the beglnnlng tOrend but - U
~

~

. - he is the only character in the story. ‘There isno ne clse. The stor -
i Ly s y H - Yo .
' ~ ' [ “§'§\ ~ L

y sy

ot
——y - Lot .

throughout: The airplhne‘fléw'hp in the sky.: And after he flcw up,‘hc Y

" flew down in the park. This goee up in theairport. 1t had a fﬁ
. o a little accident and it had to fix {t.” The airplane fell X ‘
down. (2 year old) - f“' ’ T ) A

-

(I[b) Then other characters appear, but they have noJrcality apa!t ‘from

their relatlonships to the main character . ‘ ,

Stage III: Conserved and Co-ordinafed Others (3.years) . e

.

At stage 2 there are. others»in the story but themain characte i

egocentric, the others act upon or are acted upon by the main char ct x
) . but there is no co-ordination of their actions or between them. As inr;‘ .
' @ N - : r :'“ \ M
spatial development the child initially coordinateq all things.to him- "~ .. /f

self and only later coordinates thé objects to each other,: Also we now ‘
— ‘begin to get’the’cénserved other. The other character is. mentloded several .

) . e -

5 - .
£ . hd

.
3 v .
P, . ‘e ..
¢ fﬁ%‘%« . , . . o n
. . . - Lt \

is cntirely'egocentric perhaps, but at, least the centralfbharacter iq) ot ~~ )

. A . N et
The Doggie ’ ) Coe ' Y v
v The doggie jumped over ‘the -fence. The doggié went on the swing. I
. He' swinged on a swing. And he was in a park. The-doggie .
T T ped over:-the bike, The doggie jumped over the bear.
‘ _ ;} jx: doggie jumped over a truck. The fense wriggled away (2 year old)




?
l
tigeg. Hé-apﬁears‘and reappeafs« _Here is an exaumle from a 3 year old girl.

v -—\,_,\ ) N —— T ‘
{/ o The mOnster and spider mar . - R S ,
“\\. l/f The girl cried He named Hook. He hurts girls. He g0 away. .
A The end. . o
4 - - L 4

R (IIIb) At Qhe §\cond half of theis scage intvractions develop amongst

. v 1y ¢

the other c?ara%ters also, Theirs is an. obgectiftcetion of thei? rela- :

.
. . -

tgonships:, Thus a’ four year old says: ™ .
i AN
Once chere was a robber and then a girl was lost. And the
ber came and put het in jail. . And then the police came
, ot'her out of jail. And then the police put the robber °
S 1 Jall

. S/

" They a;e co—qrdinated togethér®as well as'to the main character. PR

-

ears)“ o R

P ’ ~—</

/S;age IV}ﬂ;Pibt-Gbnservatidn

@heSe various interactfons c

Ky \Zd

M ) AT ' /,'
czqn.and*aIliance._ [t seems that alldances first occur Smongst the others,
. " L]

from 4 onwards, and ampngst central chara

.
”

- so. Subvgroup‘ailiances appear to come after’ that. ‘ ' ‘ i\ 3
. g . . 7

4

However,xat agé 5-6 years thé major few event is the emergence of

DU [ PO
. — e e

ploé conservation. TheAchiid is concerned with uniting éhc actions of

the story in some organi}ed way. Th%re tends to be an iniLial state

“

T

(ball of clay), t e middl transitional etate.(rolle¢ to ‘a sausage) and

. . .
’ / . .

the refurn to te first state (ball again). The initial state is usually

in, the home or some well equilibrated place. Then there is action and dan— o

Y " »
¢ . . o .

ger elgewhere. - Finally there is a return to.the oriéﬁnal situation. We N s

~

“have a reversibiligy of events in narrative just as.ve. have them in
' \ 3 // )
phqual °°“Ser"ati°ﬂ- The child apparently feels compelled o decounc .t
oA - - - B

- fdr the continuing state of things., - R \\;k
. . ! " A . P,
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:} (”‘4“\\ 1'11 té11 you a stdry. He's going to be a pumpkin man. '
Once upon a time there was a pumpkdn-man. And he lived
N y/// in a little pumpkin house.close by the city. And he
wanted to gb to the city., So he went to the pumpkin
y mobile and he went faster than the speed of a bullet, - ‘- -
s~ o . mbré“paderfui\chan a locomotor. . He could go down the
. . .highest hill in a single bound. And he went so fast
that he past the store pﬁéf he wanted to go to. Then
when ‘he got back home he wenti to bed. And that's the
X " ‘end. (5 year old) oo ‘ os

-
™~ .
~ .

In tﬁis analysis a fundamental shift has occurred from stage 2 ahd
. . 7 N M

» -

3 to stage 4. The earlier stages are based on the analysis of charac-

Ter conseérvation, the .laler on the basis of action reversal. It is no-

ticeav le [that the present conservation of pldt strucrure, and the
« . . . >

. . {

. o ka \?.'\ .
o ?rcppxanfappearance?fbf.th dyad.as the controlling structure occur at
' ¢ \ — . . N
The same/ time (5-6) as does Maranda's stage 1 (being overcome). They
’ [Wa} kg ‘ 1 -

are all gifferént ways of talking about the-.same phenomenon., According °

to this Piagetian analysis the implication is that’ character and‘in%e:: .
. - I S

‘ actiorf gets co-ordinated before action, character "from 2-5 years, and
) ) e i ~ o o
AC tion thereafter.— . - = e o oo e

. P . . -e

‘Stage V:Reversible Plot Structure (Sub»plotg)a ’

' y
Towards é;d 9 years, the simple& and reversible plot'se Jence i
’ && years, mp h\’/ : ple plotrseq &

| . is- modified by théﬂ;ddition of para}lél sequences of a subordinate order.
'«._.-% - Words like while and meanwhile appear (meanwhile back at the ranch).

The child can now hold one plot in mind-while developing the sub plot,

and then can return t6 the first plot. He is ihto two dimensional

classification. | There is fﬁrther organization.into chapters which are '

‘ - y \-w’/‘ L é,, S e - o -
- - mv—ainitialliy_sihple’chéiﬁQ;Bﬁi ;354 they acquire the reversible §Fructure.
. . Some boys were playing baseball. A man tame and said )
y/ - they couldn't play there. "Why can't we play, we're in
our, own backyard." “0h I never knew it was your back-

yard,"

.
- * .

The mother came home and said it' wae time to come and
’ ’ " ‘ . ) &;\.

AN




{ ; ;
{
<i; ﬁ} . play inside because‘ft was going to rain. So they . Y
M}/) came in and played insidé€.| Later they went out and )
« played more baseballf (el

t 'year old)

. .In sum, we hgﬁé‘in this Pfﬁg sequence, conservation of main
! f .

)

onservation of plot (as reversibility),

[4 h

arallel plot. There are ohvioﬁsly

A

character, conservation of others,
then reversibility of plot through

later stages but these haven't bee analysed as yet. All the piiof

<

study indications are that this 1is/an invariant sequence as'we might

; - '

One mighi use the metaphor of the musical stave to suggest that the

'

expect.

-

Y
’

charactzra are like the notes which are first(differﬁptlated and*conqerved
- Ve - K2

and” the actions are like the bars or measures

- _ -
regularity jamst as.they did in the - history of music.

M

“Q}SEJSUb&EQULﬂLly take on

-

Qgpckusion ) , .

The question waé raised whether children's transition from home .to

‘ - £ mm a mm mm mmm o e
et ey e

" 3 . e
w7§ghleAﬁﬁpmﬁaupof§vyearsiis‘esEompaniedfsy”é"Shift in the ChardCLLn of
! oo -

b»

fantasy from a ‘more private to a more public character. 1t'was argued

that if freel§ told and idiosyncratic stories could bg,ﬂ&de susceptible

to structural analysis,which,hadibeen.ﬁound appropriate-in to mythology

) and folktales, and if th?ge Was a logical‘déveIOpmept manifested in chil reﬁ§'
'stery telling, then the thesis could indeed be maintained that their stor-

-

te * B ’\1
ies indicated a transition (an initiation ‘process) into public legend. o

_ . R . . -
Theiqastories cog}d both be regarded as the underbelly of our‘mytho}“gy 2

-

. _444,,anfindex;o£~theirfslciaiization*inta‘tﬁéfiﬁﬁ@”ﬁifﬁ%ldgy.’

? ¢ - C . ! s

It was found that structural analyses of plot derived from levi-
" “nave 7

. Strauss, Vladimir PrOpp and Piaget al‘Athe value in detueti # develop-

LR 3 o] M N
e 7 . .o 1r9 ,
- ’ . ()




as it is relatively more content“free than the other systems. ¥ deals

7

- with the same materials, but in terms of their operativity rathe '}ﬁhn -
. . o .
- in terms of their content. The Piagetian analysis subsumes t oLh%;; convegpt-
: ! -7 '
ing their "structural’ approaches into content for its own puly ses. o .
" Thus it isnot a question of who ové}comes who (as tn the Matﬁnda analysis),
. i v o 4 ¢/
. - ™ » A e Y
or of which sequence précedes which other (villf y before attack), but .
. A ~ L . L - }r -
. of the changing flexibility of the children in the use and reversal of
. hd i‘""mu(\\ A i ‘ﬁ. .
‘. these structures. {\w i ﬁ§‘-x- g
- .t . /‘
j
‘,.c;
»
>
",

>

vy |
. _\3:
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